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Abstract. The emergence of generative artificial intelligence calls for a rethinking of the assump-
tions underlying corpus-based research and pedagogy. This paper argues for a reconceptualiza-
tion of corpus studies as a critical, reflexive, and socially situated practice. This entails viewing
corpora not as inert containers but as multimodal and theoretically informed objects, curated
with attention to provenance, modality, and communicative context. Pedagogically, greater trans-
parency in the development of corpus-informed materials should be promoted so that learners
understand issues of authorship, intentionality, and linguistic variation. Language education in
the age of Al must move beyond communicative competence towards a critical awareness of how
digital systems shape language use, cognition, and learners’ socialization into various discourse
communities globally.
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Abstrakt. Pojawienie si¢ generatywnej sztucznej inteligencji wymusza przemyslenie zatozen
lezacych u podstaw badan i pedagogiki opartych na korpusach. Autor artykulu opowiada sig¢ za
rekonceptualizacja badan korpusowych jako praktyki krytycznej, refleksyjnej i osadzonej w kon-
tekscie spolecznym. Wymaga to ponownego wyobrazenia sobie korpuséw nie jako statycznych
repozytoriéw, lecz dynamicznych, multimodalnych i opartych na teorii obiektéw, selekcjono-
wanych z dbaltoscia o pochodzenie, modalnos¢ i kontekst komunikacyjny. Z pedagogicznego
punktu widzenia materialy oparte na korpusach muszg by¢ opracowywane w sposéb przejrzysty,
zachecajacy uczniéw do analizowania autorstwa, intencjonalnosci i réznic jezykowych. Eduka-
cja jezykowa w erze sztucznej inteligencji musi wykracza¢ poza kompetencje komunikacyjne
i budowac¢ krytyczna swiadomos¢ tego, jak systemy cyfrowe ksztaltuja uzycie jezyka, poznanie
i socjalizacje uczniéw w globalnych spotecznosciach dyskursywnych.

Stowa kluczowe: sztuczna inteligencja; korpus; materialy jezykowe; zasoby

INTRODUCTION

There has been a paradigm shift in the production of texts and the use of
language in the 2020s (Chapelle 2025). Generative artificial intelligence (AI)
systems are at the core of this epistemic change and have become widely used
to produce grammatically, stylistically, and contextually appropriate texts across
virtually all known genres (Moorhouse, Wong 2025). Generative models are
increasingly leveraged to produce texts across a wide range of discursive fields,
in formats ranging from poetry and student essays to technical reports and
academic articles, many of which were previously thought to be the preserve
of human production. However, a particular challenge is that contamination of
the corpora used for research and teaching can occur unnoticed. This paper’s
intervention is critical and proposes principled curation and textual genealogy
as new standards of data integrity in lieu of AI detection. The ubiquity of gen-
erative Al, therefore, poses not only a practical challenge to the epistemology
of corpus compilation but also a fundamental question about the very kind of
language data that remains worth collecting, analyzing, and, ultimately, teach-
ing (Boulton 2021).

Corpus linguistics as a field has largely relied on the assumption that the
data analyzed in its research do indeed reflect “authentic” linguistic use, that is,
language produced by humans in a real social environment for the purpose of
communication (Gilmore 2019; Pérez-Paredes, Boulton 2025; Yoon, Jo 2014).
The assumption also needs to be carefully reconsidered, given that it was always
somewhat “permeable” to begin with. This epistemological foundation is fur-
ther destabilized by the free circulation of Al-generated texts on various public
platforms, some of which are used as data sources for corpus compilation. How,
then, should authentic language use be defined? How “authentic” is a corpus
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as a representation of a speech community when the “texts” it contains can be
produced not only by humans but also by non-human agents? Could teaching
materials extracted from such corpora end up perpetuating meaningless lan-
guage use? These questions are not peripheral but central to the legitimacy of
future corpus-informed pedagogical practices (Mishan 2005, 2017).

These dilemmas cannot be resolved by relying on traditional definitions or
long-established practices. The concept of the “naturally occurring text” is no
longer valid, an idea that long served as a cornerstone in corpus methodology.
It is no longer in question that there are certain terminological issues that rep-
resent a paradigmatic rupture. This calls for a methodological and conceptual
reconsideration of corpora in an age of digitally redefined semiotic space. Of
course, this is not to suggest that paradigmatic shifts have never occurred before,
since language has always been mediated by technological advancements, from
the printing press to the smartphone. However, generative Al can now readily
mimic patterns of human linguistic behavior with great fluency, thereby blurring
the line between actual simulation and linguistic socialization.

This is the epistemological crisis in corpus linguistics brought about by gen-
erative Al that this position paper seeks to address. This paper also attempts to
change the discussion from technical apprehension to a reflexive methodology
of the digital age in a systematic manner. While generative Al impacts all facets
of digital communication, for the scope of this discussion, its meaning is limited
to corpus-informed language education and the methodological sanctity of lin-
guistic data sets. The discussion here is strictly on the epistemological relocation
from “authentic” (human-only) corpora to “stratified” corpora, which accepts
hybridity in the making of texts.

To ensure analytical consistency, this paper operationalizes five core con-
structs: authenticity, intentionality, provenance, communicative context, and
epistemic pluralism. Authenticity is not a binary state of “humanness” but in-
teractional authenticity, the degree to which a text manifests situated, socially
embedded purposes of communication. Operationalized intentionality is the
distributed agency manifested in human—AI co-configurations that negotiate
meanings in human geosocial prompting metonymically realized in algorithmic
output. Provenance is the documentation of a textual genealogy of a text, tracing
its point of origination — human, Al or hybrid — to delivery or adding to a corpus.
Communicative context is the sociotechnical context of textual production, from
the generative models and prompts to editing interventions. Finally, epistemic
pluralism is a view that dismisses the “purity” of the sole human corpus in favor
of a stacked archive that accepts machine-mediated language as a valid, albeit
different linguistic object of inquiry.
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THE EPISTEMOLOGICAL CRISIS: RETHINKING AUTHENTICITY
AND INTENTIONALITY

The traditional reliance on “authentic” human text is fundamentally destabi-
lized by the saturation of Al-produced content; thus, the concept of intention-
ality requires re-evaluation. This paper, therefore, defines intentionality as the
purposeful, situated, and socially meaningful use of language. The multilingual
teacher is unlikely to face difficulties in understanding Al-generated texts be-
cause such materials often lack contextual and communicative adequacy (Hymes
1972), despite their high degree of fluency. Al-generated texts may pass linguistic
tests but fail to fully capture the social rules of language use when they are pro-
duced without sufficient grounding in interactional contexts. There is fluency,
but this is ultimately a “synthetic” simulation of linguistic form rather than an
intentional act by a speaker seeking to achieve a particular social outcome.

The blurring of authorship that occurs when humans subsequently edit
Al-generated content raises the question of whether such entries can still be
regarded as “authentic” or whether they instead introduce amplified distor-
tions into corpus-based approaches to linguistic description. The authorship
agnosticism invoked by the post-edited hybrid model presents the question of
whether such “authentic” entries distort the descriptive potential of corpus-based
realizations, which otherwise relied on principled curation during development,
such as balanced sampling of genres, registers, and speaker populations, explicit
annotation of metadata, and deliberate exclusion of non-representative content
(Flowerdew 2012). Grants on such criteria are increasingly untenable in a digital
ecosystem marked by human-machine co-authorship, often to an indistinguish-
able degree (Sardinha 2024).

For example, blog entries, once heralded as a pinnacle of immediate “digital
word-of-mouth’, are now increasingly Al-authored or at least Al-edited, while
learner essays submitted through platforms with integrated writing-assistant
functionalities may no longer be indicative of learners’ actual linguistic compe-
tence (Marzuki, Widiati, Rusdin, Darwin, Indrawati 2023). Textbooks based on
such corpora may thus end up normalizing language structures and collocations
that, while grammatically correct, lack social or pragmatic contextualization.
For instance, a language teacher may select model texts from an online review
corpus without realizing that many of these reviews have been generated by Al
systems optimized to promote sales. The resulting material can be a lexically rich
and syntactically diverse text, but often, critically, it is detached from the socio-
cultural context that has imbued the language with its rich meanings. Therefore,
it tends to be what has been described as “synthetic fluency’, superficially fluent
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and grammatically perfect but without the “communicative-pragmatic baggage”
that comes with authentic language use. This is not simply a matter of textual
surface feature accuracy of form, but also a matter of ethical teaching and learn-
ing languages outside real interlocution.

METHODOLOGICAL INTERVENTION: PROVENANCE METADATA
AND STRATIFIED CURATION

To treat computer-written texts and human-written copies as identical is to
blur the distinction between language form (which can be reproduced, e.g. lexi-
cal items) and language function, namely communicative use and the meaning
underlying the text (Fuertes Gutiérrez 2004), with theoretical implications. For
these reasons, it would be necessary to reconsider term selection, not only in
the specific sense of the operational procedures involved in preparing any given
corpus, but also in terms of the epistemological stance it represents. Instead of
treating any kind of copy, be it human-copied, computer-copied, or human-
-computer-copied, as identical, genealogical information should be added to the
annotation, making each copy selectable and valuable in the process of research,
study, preparation, and selection of teaching materials (Munoz-Basols, Fuertes
Gutiérrez 2025). Rather than seeking “purity’, curation must acknowledge the
hybridity of 21-century language, which is increasingly mediated by non-human
agents that simulate human-like participation in discourse.

In these circumstances, curation is both a technical and an ethical issue. In
this context, it means a theoretically motivated, purposeful, and transparent
selection, annotation, and maintenance of texts in a corpus. Not only should
metadata regarding register, genre, and source be provided, but, importantly,
metadata concerning the modality of authorship should also be included. Was
the text human-written, co-written by a human and Al, or Al-written and sub-
sequently human-edited? These distinctions are not only of theoretical interest
but should also be addressed if the enterprise of corpus linguistics is to remain
empirically valid and educationally useful.

What is urgently needed is a provenance metadata system that would en-
able texts incorporated into corpora to carry explicit markers of their origin.
This, however, is easier said than done. Fewer platforms now require or display
disclosure of Al-generated content, as such texts are becoming increasingly
indistinguishable from human-authored ones. This may leave the responsi-
bility for detection, disclosure, and verification to corpus compilers. This is
not only a technical challenge but also a disciplinary one, requiring corpus
studies to reassert their standards for data integrity and engage in a broader
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conversation about what kinds of language use should be documented, modeled,
and taught.

To move beyond mere theoretical advocacy, operationalizing provenance
requires developing a standardized metadata schema that classifies each text by
its “generative modality”. That way, researchers and educators can filter datasets
according to the extent of machine intervention. Metadata for “posthuman”
corpora may include the elements presented in Table 1.

Table 1. Proposed metadata framework

Metadata field Description Categorization values
h -produced, Al- ted,
Authorship mode | the primary agent of text creation Al;z:;sf(:g (Il:;sri d) generate
. the specific system used among others, GPT-40, Claude
Generative tool . -
to produce or assist the text 3.5, Gemini 1.5
. the extent of human editing none, minimal (proofreading),
Intervention level . .
post-generation heavy (substantive)
. . the process used to confirm self-disclosure, Al detection,
Verification method S .
the text’s origin blockchain/watermark

Source: Author’s own elaboration.

To ensure methodological clarity, these categories are operationalized accord-
ing to the degree of agentive intervention in the creation of the text. This starts
with human-authored materials, where the cognitive and linguistic labor remains
exclusively human and digital assistance is limited to orthographic or grammatical
checking. Moving toward a collaborative model, Al-assisted (hybrid) texts can be
described as high-level conceptual prompting by a human, with substantive rewrit-
ing or fact-checking post-generation editing by the same person, even though the
initial drafting is done by an Al system. Al-generated texts, on the other hand, em-
body the other extreme in this continuum, having been generated with a minimum
of human input beyond selecting a prompt and exhibiting a complete absence of
situational social accountability and a maximum degree of statistical typicality.

RECONCEPTUALIZING THE CORPUS IN A POSTHUMAN ERA

In this emergent sense, corpus literacy must surpass the knowledge of query-
ing for concordance lines and interpreting them, and must include a critical
sense of data, evaluation of sources, and an appreciation of the sociotechnical
infrastructural architectures that frame the conception of language production.

Pre- and in-service teachers need training not only in the use of corpora but
also in how to scrutinize their contents, question their construction, and assess
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their suitability for pedagogic use. The same applies to materials writers and
curriculum designers, who must also become aware of the origins and commu-
nicative integrity of the language models which increasingly mediate access to
corpora and facilitate the creation of multimodal texts (O’'Halloran, Tan, Smith
2026). This is not an argument for the wholesale abandonment of AI-produced
language but rather a call to epistemic pluralism, meaning an acceptance that
more than one form of language production is available to us and is now inter-
acting within our communicative ecologies.

Following Douglas Biber’s (1988) framework for register analysis, which
identifies variation based on situational constraints, Al-generated text emerges as
a “disembodied” register. It is characterized by high lexical density and grammati-
cal perfection, yet it lacks the register-specific markers of stance and interactional
nuance typical of human-to-human communication. Treating Al as a unique
register allows the field to systematically map its “stylistic fingerprints” against
human-authored benchmarks. To operationalize this pluralism, corpus develop-
ers should move toward stratified corpora, i.e., a dataset composed of explicitly
labeled sub-corpora for Al-generated, Al-assisted, and human-authored texts.

PEDAGOGICAL REORIENTATION: CRITICAL DATA AWARENESS AND
HYBRID LITERACY

The ubiquitous presence of Al-generated text in corpora poses a parallel
crisis for language education, as datasets underpinning wordlists and textbook
dialogues may be quietly inundated with statistically optimized but semantically
weak Al-generated text. This risks ensuring that the usage patterns informing
such pedagogical materials are pragmatically hollow, creating a form of “syn-
thetic fluency” that is particularly evident in the travel blog genre, where the sen-
sory markers and subjective qualia characteristic of human-authored narratives
may be absent from Al-generated entries. Such entries may be grammatically
impeccable yet lack the intangible qualities that mark a “register” as grounded
in social realities and “interactional competence’, particularly in the context of
English for Academic Purposes.

In addition, when Al-generated texts are added to learner corpora, they pose
the risk of misrepresenting the artificial fluency of algorithms as authentically
developing interlanguage in learners. Not only would this lead to the distortion
of accounts of developmental sequences, but it could also erode the empirical
foundations for error analysis. As generative Al separates the author from the
process of assistance, the authenticity of authorial intent becomes complex, and the
“authenticity” of, e.g., a scientific document can no longer rely on the “humanness”
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of prose alone. It can, instead, rely on the communicative soundness of a human-
-formulated prompt and on the ethical honesty of the validation of the text.

There may be materials in audio, video, or text formats that are beneficial
and have been created with the assistance of Al (Kapp, Briskin 2025; Kern 2024).
However, if learners are exposed solely or predominantly to Al-curated or Al-
-dominated inputs, the resulting materials may normalize syntactic and lexical
forms that are not grounded in lived experience or shaped through interaction
with actual interlocutors. More seriously, they may flatten the interpersonal
and sociocultural dimensions of communication, reducing it to a series of pre-
dictable yet disembodied correct forms. Such an outcome is antithetical to the
development of interactional competence, pragmatic nuance, and intercultural
communicative intent as instructional goals in contexts such as English for
Academic Purposes and English for Specific Purposes.

In this sense, pedagogical risk is not restricted to misrepresentation of form;
it can also be misrepresentation of function — a learner internalizing polite
requests issued by a chatbot and reproducing them without knowing that the
linguistic form lacks pragmatic calibration against human interface, or expecta-
tions about coherence of narration, genre construction, and lexical frequency,
etc. established by perusing an Al-generated corpus does not correspond to
empirical human encounter, thus requiring an urgent recalibration of corpus-
-literacy, especially in teacher training programs.

Such a reconceptualization of the corpus project has implications both for
pedagogy and for disciplinary identity: linguists and teachers understand them-
selves not only as users of corpora and, of course, providers of education, but
also as curators of possibility-agents within a nexus of language, technology, and
community: open, clean, and pedagogy-friendly. In this view of language, the
education that such a society expects can neither exclude nor disregard these
issues, if for no other reason than to engage in a meaningful scholarly discussion
concerning (un)addressed issues of creative Al: the ethical implications of, and
ultimately education about, communication systems of the 21 century should
continue to be part of effective communication per se.

CONCLUSIONS

Generative Al calls into question some of the core assumptions of corpus-
-based language research and teaching. This is not just a case of new technologies
bringing new affordances, but an ontological paradigm shift that underlies our
understanding of the production, circulation, and reception (or consumption)
of linguistic entities. A new epistemological paradigm arises, and our empirical
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understanding of language, especially with regard to the antagonism between the
empirical objectives and resources of corpus linguistics, on the one hand, and the
epistemic nature of machine-produced language, on the other, must be redefined.
Our pedagogical practice, as well as our corpus research, now has to tackle the
concepts of authenticity, authorship, and intentionality in order to cope with the
rapidly increasing number of linguistic phenomena we collect in our corpora.

However, amid these tensions lies an instructive possibility: to reconceive
corpus studies as a critical, reflexive, and socially oriented activity. This would
mean moving from viewing corpora as static collections of language to under-
standing them as curated, multimodal, dynamic, and theoretically informed
objects. It would require substantial methodological rethinking of the curation
and documentation of texts, including accurate information about textual prove-
nance and generative modality, a definition of communicative context, and an
ethical awareness of how Al-generated texts can reshape learners’ understand-
ings of language use, cognition, and socialization within language communities.

From a pedagogical perspective, learners should critically interrogate the
language and contexts in which it occurs, and the design of corpus-informed
materials should be an intentional and transparent process. Educators and ma-
terials writers should be encouraged to be transparent about the texts they use,
and learners should be able to engage with those texts in ways that enable them
to develop their own conceptualizations of linguistic variation across contexts
of authorship. The aims of language pedagogy should encompass both effective
communication and a critical evaluation of the systems and structures that
mediate 21%-century communication.
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